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Abstract 
E-Learning has been used for a long time at the University of Hradec Kralove. At first, the on-line courses were used just as a 
supplementary tool, but they have become an integral part of language teaching since that time. On-line courses are also 
appreciated by the students, who can individually choose place and time to learn. E-Learning gives the teacher a tool for meeting 
the students´ capacity of the course. During my work on the course designing I have come across significant peculiarities and 
questions and I have had to solve them. The purpose of this paper is to share this experience of mine.
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1.  Introduction 
The method of eLearning has a long tradition at the University of Hradec Kralove. Since the initial state, when 
the  on-line  courses  were  used  just  as  a  supplementary  tool  by  many  of  us,  they  have  become  an  integral  part  of  
language teaching. 
We have been creating on-line courses for many years already. We use virtual environment WebCT for them. It 
is possible to work with them in the places where there is an access to the Internet. They facilitate the students' 
preparation in case they can not take part in the lessons. The mentioned environment brings good possibilities to 
update them very quickly, to amend and modify them and accommodate them to the pace the student proceeds. The 
faculty gives an active support to the creation of on-line courses designed by its own teachers. The courses are 
adjusted to individual tutor's needs and to their subjects. Being a Faculty of Informatics we can use the students' 
positive attitude to computers and modern technology. 
When the possibility of the usage of eLearning in education had occurred, this form of usage had seemed 
unsuitable for teaching foreign languages. After some years of experience we came to the conclusion that for 
teaching a foreign language the best method is “blended learning”: a combination of contact teaching with a tutor 
and of single-handed preparation with a support by on-line courses. A sort of contact with a tutor and a value of 
communication with a teacher while learning a foreign language is necessary. A man, a teacher is irreplaceable here. 
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We think that a participation of a tutor is necessary even in a language course and that is irreplaceable especially 
even from the stand point of communication. At the same time, the methods of eLearning are to be accepted as a 
new constituent of education. And that is why our courses are refresher courses. They are meant to be a way to more 
effective study and home preparation for a lesson, a way to simpler but better students' preparation for their exams 
and credit tests. Because they are supplementary courses, a student is not left back on his own self-study. He has got 
a possibility of regular contact with his teacher and he can solve his problems together with his schoolmates. At the 
same time, the on-line courses give the students a chance of careful practising of grammatical phenomena and new 
vocabulary. The courses offer a wide opportunity for communication and improving the acquired knowledge. 
Figure 1. Syllabus of the course 
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2. Structure of courses 
The basis of our on-line language courses are the Exercises. They contain a detailed schedule of separate lessons. 
Such a plan can be useful for students absented from a lesson, but it is used especially by the students who are on 
their study visits abroad and want to stay in a contact with the faculty. The plan is based on current exercise-books. 
There is a considerable quantity of study materials in every exercise. This number of teaching materials is the tutor's 
possibility of a certain improvisation in seminars and of an accommodation of his performance to the language level 
of a seminar group. Each exercise contains a precise breakdown of tasks for the next seminar tutorial and references 
to the tests examining knowledge of phenomena just being gone over. Each exercise contains also a part meant for 
voluntary study, revision and practice. There are some additional texts, listening texts and videos. 
Figure 2. Example of a lesson 
Section Assignments contains a variety of items, for example a translation of a professional text. Students send 
their translations and the original texts to their tutor by e-mail in the set time. The translation of original professional 
text is one of the conditions to be fulfilled to pass the course. The teacher has to take into consideration that the 
translation may be worked out by someone else. 
Section Assessments for tests and self-tests must be considered as the most important part of the course. It serves 
to practising of the teaching materials and to students' self-checking. The tests check both current and professional 
vocabulary, grammatical phenomena, and syntactical phenomena. They use different types of questions (short 
answer, multiple choice, matching questions), or translation of complete clauses. The tutor makes it possible for the 
2240  Sarka Hubackova / Procedia Social and Behavioral Sciences 15 (2011) 2237–2241
students to reiterate the tests. This proceeding allows a more careful practice. The tutor can also set a single input 
only and use some exercises for testing.  
All tests as well as the self-tests are being evaluated automatically. The student finds the percentage of his 
successfulness. He can compare his and other students' results, but these results are given anonymously. Both the 
tests and the self-tests are an important instrument of self-checking, but they do not serve as an instrument of 
students' evaluation carried on by the tutor. On the other hand, they may be a good guidance for preparation of credit 
tests. 
Figure 3. Students’ results 
The  WebCT  environment  brings  many  opportunities  for  testing.  For  the  design  of  them  the  tutor  can  use  for  
example: 
a) To choose one simple answer from among several offered (multiple choice). We use this variant in our 
courses most often. 
b) To match two adequate components. 
c) To fill-in blank sentences, to fill in vocabulary gaps in clauses. 
d) To choose the most suitable combination from among several possible and offered ones. 
e) To compose a short answer (no more than 100 letters). 
f) To compose another free answer of more than 100 letters as a coherent paragraph. 
g) To decide on the correct or possible word order in jumbled sentences. 
Our courses contain also a section in which we teach students sections are important. They partially compensate 
conversation with native speakers. We get our listening texts from Deutsche Welle server how to work with 
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listening texts and a section with video recording. In an on-line course both these most often. The printed texts 
which used to be a supplement of audio records may help well to students.  
In our on-line courses there also exist some exercises in which we show how to work with such texts. This work 
has some grades. The first step is to listen to an unknown text and then try to write its reproduction. The second one 
is listening with simultaneous reading of the same text. We sometimes leave out this step and continue with listening 
and filling-in the gaps of the text. The final exercise may be a reproduction of the text. Such a reproduction should 
be as faithful as possible. Our experience says that students like those exercises very much. We present texts which 
are up-to-date and bring new and contemporary vocabulary. 
The  supplement  of  every  course  brings  a  syllabus  of  the  subject,  a  list  of  suitable  references,  a  glossary,  a  
calendar and a notice board. 
Both synchronous and asynchronous forums (a chat, discussion, mail) can be used as communication tools. 
3. Summary 
Very effective teaching can be reached when using traditional methods in a combination with eLearning.  At the 
same time we are able to reduce substantially the investments connected with learning and teaching (e.g. the 
operating costs connected with the print of texts, a hire of classrooms, or transport of students.). E-Learning can 
stimulate the students´ interest in learning thanks to the use of modern methods. It can facilitate a mutual exchange 
of experience, it can increase and well arrange the assessment of evaluations of study results. Simultaneously, 
eLearning enables to provide knowledge to a wide group of students at a time.  
Success of eLearning depends not only on the quality of the course and the eLearning environment but also on 
the grade to which the students are prepared to work in their virtual study environment. 
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